Welcome to-St Chadl's

Q\ Let all that you
do be done in love.

1 Corinthians 16:14 j
|

As our visiow statement above suggests, St Chad’s ave fully committed, to-
encouwraging o love of leawrning and of the world arouwnd us, driver by
owr desive to-provide the very best for every child. Owr visionw underping
all that we do-at St Chad's; we want every child to-feel pauwt of this and
be v pauwt of making this happerv inv school and invtheir davy -to-day lives.
We place av big emphasis o valuing achievement and providing av
inclusive curricuumny, where every child: cawv succeed.

At St Chad’s, we believe inv providing childvenw withvav diverse,
meaningful and engaging cuwricuduwm that allows creative
opportunities to-prepare for lifelong leawrning and futwre success. As av
school, we want children to-be curious and resilient leawrners who-
continually develop their understoanding of the increasingly complex
and rapidly changing world arouwnd them. Owr cuwricuwm encourages
childrew to- aspire to-the highest standards, whilst ensuring a wide
range of enwiching experiences; all of which are underpinned by our
vision and values.




Quyr Conwnected Curricuwmy

“Encouwrage one another and build each other up...always strive to-do-
what iy good for each other and for everyone else.”

Thessaloniang 5:11-15

Our connected cuwrvicudwm iy one which provides childvevw at St Chad's
Patchway Coft Primowy School withv av curriculwm that fosters
engagement, intrigue and growth. We continute to-aspive to-deliver av
cuwrricum that enables childven to- question the world that they live inv
Owr schools Christion Values and Beliefs underpin everything we do-as
a school and we strive to-understand and explore how these are
demovutrated in the outside world. Alongside owr Values and Beliefs;
owr school's 5C’s of leawrning (Comumunity, Commumnication; Creativity,
Cwriosity and Collaboration) act as drivers to-lead the creatiov of the
curriculum.
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A carefully sequenced progressiov of knowledge which captures
children's curiosity and creativity within aw oawrvay of collaborative
learning opportunities, which builds and promotes a development of
childreswsy communicatior skillsy with the local comummunity at the heort.




The Importance of Knowledge

The curriculuwm has been carefully designed wsing av cross-curricidowr
thematic approach. Thig approach enables children to- make
connections between subjects and build upow previowsly learnt
knowledge. By using this approach; it allows childven to-develop links
between previously taught schemas. Linking concepts is vital for
childvew's development of schemas so-that knowledge is retained,
understood and transferved into-their long term memory. By ensuring
that knowledge is transferred into-the long term memory, this allowy
children to-focus on being creative, thinking analytically and wovking
together inteams to- mould o positive learning experience:




Skill mm Progress
(capacity to
perform).

To-ensure that knowledge is developed into-the long-term memory and
children know move and remember move, it is vitald for them to-
constontly re-visit previously learnt knowledge to-further develop their
schemas. As knowledgeable leawrners find learning easier, the
curricum hay beerv created to-ensure that vertical and hovigontal
accordingly across yeawr groupy and phases. As o school, we have
identified the key knowledge progression for each subject across year
groups and enswred that it is repeatedly taught to-enable the
knowledge to-be processed within a childr's long term memory.




The Rolling Progromume

Subject specific knowledge i tauught throughout the school within
carefully sequenced unity to-develop childvenw's understanding inv v deep
and meaningful manwner. Unity are taunght across a two--year rolling
programme cawefully evsuring that knowledge iy taught, deepened and
re~visited across topics and phases.

Local National Global
1 2 3 4 5 (.3 7
Where iz Bristol and what Year 1 What was the impact How has life What are some of Cairo What is it like at
Big Picture is it like? Why do we of Brunel on Bristol? | changed since the | the hottest places in | comparison with the coast?
Question remember WW1 Victorian Period? the world? Bristol
and WW2?
Year 2
When and
where were
WW1 and WW2?
Links Link to K31 unit on Link to annual Link to K31 work on Link to Bristol unit. Link to unit on Link to units on Link to land use
Patchway. units on WW1 Great Britain coldest places in hottest and unit in LKS2
and WW2 Link to Industrial the world. coldest placez in
Link to work on Great Link to UKS2 work on revolution in UKS2 the world.
Britain land vze in LKS2. the docks.
Link to work on Link to LKs2 Egypt
Link to industrial Link to UKS2 work on Brunel unit.62
revolution in UKS2 Avon Gorge.
Link to slave trade work
in UKS2

Links have been developed
across curricum unity to-
ensure knowledge iy
introduced; developed and

Example of av cuwrriclumwy map
fromvYear 1 and Yeowr 2’y

rolling prograwune:




Owr Curriculvwn Implementation

To-ensure that Cuwrricuuwm unity are implemented. successfully, and that
there iy avprogression of knowledge, teachers work closely together inv
phases to-review the previous unit and to- discuss the leawning outcomes
for the next unit. Even though school phases use the saume cunricudumn
focus, it iy vitad that the yeawr groups cuwriculwm objectives ave used to-
ensure that cleaw differentiation and progression of knowledge and
skills between classes, and yeow groups; is developed..
A overarching questiow i included for every wnit. This question
provides dirvection for the childrenw and iy the focus whes childresw
produce a final piece of learning as paut of the producing/enquiry

phase.

Onit 2 — My Family

Year 1— (zeography ObjeCtives

Year 2 — (zeography Ohjectives

ldentify London as where the
Queen lives.

TRevisit what the other Countries in
the JK are called.

Leondon, Cardiff, Edinburgh and
Belfast are the Capital Cities in the
UK.

{Jse photos to recognise landmarks
of London, specCial focus on the
Queen.

Identify that the Queen [ives in
London. Ehe is also the Queen of a
number of other countries as well.
LocCate the Countries on a world
map.

ldentify the different Continents
that these Countries are in

Queen was at Treetops when
(zeorge V died

(zeographical differences in the

physiCal geography of PatChway and
an area of Kenvya.




Producing Phase

Taking into- account the school's Leaurning Cogs, the producing phase is
a vitoald component to-the childrew's albility to-piece together the
knowledge that they have gained throughout the unit while putting
into-practice the disciplinary knowledge they hawe acquived. Withinw
this section, childvenw work individually, ov inv groups, to-complete
project-based work that demonstrates their understanding of the
learning that has takerw place whev answering the over-awvching unit
question. The types of activities childresw complete include:

e Powerpoint presentations

e Plays to- o aundience

» Postery

o Debates

o Speeches

o Creating leafletsy

o Campaigw to-bring about change

o Creating Class Musewms for pawvents [ carers to-enjoy

Cwrricwlwm Mindmaps

Cwrricuwm mindmapy are used at the beginning of every unit to-
tdentify what knowledge children currently know. This con support
teachers understand what knowledge and misconceptions the children
currently hawe. Therefore, the leawrning sequence can be tailored to-the
needs of the children. The cwrriclwm mindmap is thew revisited at the
end of the unit to-demonstrate how the children hawve buidt upow their

sting knowledge and further strengthened links and schemas within
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School Visity and Tripy

To inupire engagement and o love of learning about o cuwricudnmn unit,
school trips and visitors play an important role. To-develop arv
understonding about the world we live in it is important for children
to- study and work within the local commumnity around thesm and
explove their leawrning in o different context. Tripy and visitors are
cavefully planned into- children's studies to-help consolidate and
deeperv learnt knowledge and thevefore to-progress their

Knowledge Organisery

Knowledge organisers play a vital role ivv supporting childresn within
the classroom across two- specific aveas. Firstly, following the
language/oracy leawning cog, specific subject-related vocabulowy i
clearly defined and this is progressed across the school. Secondly, by
using knowledge organisers children are continually able to- make
links between the knowledge leawnt across different unity. Ay well as
supporting children withivw school, they caw provide pawrents withv av cleow
understanding of what knowledge their child iy leawrning withiv school
and the vocabulary choices that are being used withiv lessons.

Unit Title: Unit 1 ~ Key Knowledge
 Our Working Bodies What arethe di 7
Tt h ™ 1
! doskel Thishap hew the. skel. the inside of the.
What should I know? bodies These skeletony grow with the bedies:
*  Ahabwtal ivahome-of a-variely of When the skeleton exisly onthe culiide of the bedy, i i called an Ve
Planty and animals X h g Porty and - Key Vocabulary
+ Undertand that lving thingsdepend. || animaly Theseh ry Y e growne Vet
orveach other eg. planty serve as a- Invertebrate
source of foodand.shelter for antmals. || Wharole doeyanendokeleton play? Muscles
g e d Jobs Tendens
deador never alive. 1) Protect ovgans inside the body T
*  BeginTounderitund and congdiect 2) Allew moveinent Conbract
defrent food, chaing 3) Suppert the bedy and step & fremfalling-enthe floer. Relas
o Undergnd what afood sowce iy Healthy
. Thepartyofth and How d body mee? Nutvienty
they do- Jeintyare where benes meet and they allow owr bodies To-move: Muscley Erergy
. Thereares bpesofvertebrates contractand relax. Muscler are connecied To boner by tndons: Sanwated faty
Cmaunumals, fish eptiles, anphibians, N Unsatuaa fary
birds) Hono dormusglegroorts \ Endoiaiston
o Vertebratesare ancmals that have-a. Skeletal muscley work irvpatrytomorvethe |\ 7 Exoskeletory
brckbene they areattnched to- by tuking in \ 7
Imvertebrater wreanimalythat donet | | twmste contract (get sherter) and > /4 <
have a backbene vl (get longer). 2%
All animaly need water, air and food:
....... relax
Ter survive:

What should T know by The end of the unitz?

+ Living thingsneed \gand. healthy . ingofhems Loy meves.
. 7l ke their cwnfoud; bul animall 3 + Theds Tybes The rele that they bla.
*  Tostmy healthy, huumans need to-exeicise; eat a-healthy diet
and be hygienic:
. T oty plevyedh by the skel Ao tpesof wherv.
skelelomns That there ave: . . ght Typey of
+  What the role of anvendoskeleton i foord.for humang.
* Semeof w jo ™ Tasic needsfor h sunvivelast
e body. yeaw inthe Land of Ice-and-Snow wnit.




Clayssroom Learning Wally

The classroom leawrning wally focus ow ensuring children have o clear
understonding of the knowledge that is being tauught within
curricuuwm unity. Therefore; knowledge that is displayed is based upon
the current lesson and learning sequence that children are actively
poauticipating in. By reducing the amount ow classrooms walls to-focus
onthe key knowledge children need to-achieve and progress within
lessons; this helps to-reduce the extraneous load for childrenw ands
therefore helps to-lower the cognitive overload.

Celebratiow of childvew's work

Following the schoolUs vision of ‘Leawrning to-Love; loving to-leaww, it iy
essentiod to- continuwally celebrate the work and achievements of owr
children. The celebratiow of childrew's wovk takes place thwroughout the
school corridory and especially within the school hall.




Qur Curricvlwnw Delivery

At St Chad’s Patchway Coft Primary School; different teaching styles awre
used withir lessons to- ensure maximuuwn impact of leawrning and
retention of knowledge.

Greal teaching at St Chad’y Patchway

Rosenshine’s Principles of Instruction acty as o backbone thwoughout the
teaching sequence heve at St Chad's Patchway Primawy School. Ay seenv
from the image below, great teaching withiv lessons is made up of four
key aweas:

o Daily, Weekly and Monthly Review

o Introduce New Knowledge invSmall Steps
o Check for Understanding

o Guided and Independent Practice

Retrieval of ious knowledge and Spaced Retrieval

Lesson Design
- Use of daily retrieval practice - make sure to go through the
answers with the class. at St C h a d ’S

- Use of Bligksrs for long and medium term retrieval of knowdedgs.

Guided Proclice/Adaptations

ldenfified individuals supported to progress in their leaming
through use of lesson adoptafions or additional | Do, We
Do together praciise with an adult.

- Purpose of Retrieval is for knowlsdge to be retained in long tarm
memory but gaps identified should be planned for and addressed.

Confinued checking for understanding to idenfify when pupils
are ready for You Do or if pupils working independenthy
require further guided practice.

Engage

Set the Context for the new learning.

Identify links between units and concepts. /

‘Checking for vnderstanding
We Do together

Zhared understanding of the concept.

Targeted qguestioning at each small step.

Use of mini whiteboards to assess understanding af each stoge.

Challenge children with their thinking.

Further | Do cycles or move to We Do.
We Do

Hand over to the children to have o go using the
| Do example.

heck for understanding through mini whiteboorg
conversations, questioning and observations.
Ensure there are three questions for children o
try and a challenge though the expectafion
is for children to complete one.

Infroduce new knowl & in small ste

You Do

niroduce leaming objective/ksy question for the
lzsson.
Introduce new vocabulary
1Do

Children show their cbility to mest the learming
olbjective.

Opportunities are provided for pupils to despen
their understanding if appropriate.

| Do— Build a worked example on fipchart paper.

Following this lesson structure, there should be a
high success rate inked to the learring
aljective.

Use think layds to madsl thought process
including messy thinking.




Rosevvshine’ s Principles of Instruction inActiow

Principle of Developed within the Curriculuwm
Instruction
AW lessong stowt withv retirieval of previously tauught knowledge.
?WWW English, Maths and Curricudum leawrning walls provide anv overview of
witlv v short review learning from previous lessons; which cowv be used to- support current
of previous leaurning.
learning
Frequent knowledge review sessions provide opportunities for childrewn to-
retrieve knowledge acrosy o vawiety of curriculumn subjects.
Knowledge iy taught inv small steps to- support retention and for childres
to- make links withy previously taught knowledge and across subjects.
Present new When new vocabulary is introduced, it is explained at the beginning of
materiod inv smalls | the lesson and practised throughout the lesson. It is available on
stepy with student knowledge organisers for childres to-use and understomnd.
prawwe/aﬂ-er each Before becoming independent learners, childrer develop their
step. understanding of the taught knowledge through o gradual and guided
approach.
Success criterias used to-follow avprocess to-be successful.
Teachers use o range of different questioning techniques to- identify
misconceptions and to-further challenge children's understanding.
‘No-Hands Up’ policy used across the school, alongside lollypop sticks, as o
Ask questionsy and | questioning strategy.
check answers
Targeted questioning, and the wse of differentiated questions, used as o
formv of assessment
Peer and self-assessment to- support childven i checking their
understanding.
Worked exaumples on the working walls.
Using av C.P.A approach towawrds leawning. Therefore, concrete examples
used to- support childvews understanding,; especially whew introducing o
Provide Models new concept.

When modelling, teachers talk thwough their thought process to- support
childrenw with their understanding and as o metacognitive approach.

Through wsing av range of higher ovder questioning techniques.




Steps to- successy and success criteriay used to- support children thwough the

learning process and act as o guide; alongside wovked exaumples o the
working walls.

Guide Student
Practice

Guided practice opportunities acrosy all subjects to-develop and support
childrewy understanding.

Through guided practice and questioning, childrevw are progressed onto-
further activities, whew appropriate. Further guidance and support is
provided for those children who-require it.

Through av nuditi-sensory, and verbal I do; we do; yow do’ approach,
teachers check for understanding and correct any misconceptions.

Check Student
Understanding

Use of retrieval activities thwoughout lessons checks for knowledge
retentiov.

Specific teaching of key subject-specific vocabulary at the beginning of
lessons and checking for understanding of the terminology throughout
the lesson.

Use of hinge questions supporty identifying any children who-need specific

knowledge re-taught to-them before progressing onto-independent
practice.

Use of peer and self-assessment against success criteriov

Use of o range of questioning strategies to- identify pupil's understanding
and any misconceptions that might be present.

Use of frequent knowledge review sessions which supports teachers inv
identifying the knowledge refention acrossy a vawiety of academic subjects.

Obtain high success
roate

Through questioning, wse of hinge questions, guided practice and small
retrieval quigsges, teachers ensure a high success rate of knowledge
retention before progressing childrern onto-the next small step inv
learning.

Use scaffolds for
difficult tasks

Manipulatives used to- support childrew inv developing their
understanding.

Resources and appavatus used across o range of subjects to-support
childrew inv developing their understanding of the key subject-specific
knowledge that iy being taught.

Provide
opportunities for
independent
practice

Working walls;, success criterias and knowledge organisers provide support
to-allow children to-work independently.

Questioning from teachers helps to-develop childrew's understanding ond
supporty misconceptions.




Multi-sensory approaches used across the school to-enable all childrer
obportunities to-portray the subject-specific knowledge that they hove
leawrnt.

Children pawticipate in retrieval practice activities at the stowt of every

Conduct weekly
oand monthly Short knowledge review sessiony allow for retrieval obportunities to-
reviewy identify the knowledge retention acrosy o vawiety of academic subjects.
Spaced Retrieval

This iy v leawrning technique in whichy childrewn review knowledge over av
period of time. This allows leawrners to-deeperv connections so-knowledge
can be buildt uponw and easily recalled.

It iy very difficult for children to- retain new knowledge if it is leownt just
once. Children need to-revisit knowledge frequently for it to-become
embedded within the long term memory because otherwise it will be
forgotten. This can be demonstrated through the forgetting curve.
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As demovutrated by the graph above; by providing children withv
obportunities to-complete spaced retrieval; they will alimost forget
knowledge before being provided withv opportunities to-revisit and
retrieve. Whew owr braving hawe alimost forgotten something, they work
havder to-recall the knowledge. By providing childven withvthese
opportunities to-frequently revisit previously learn knowledge; it will
enable information to-become morve deeply embedded within the child's
long-term memory and more powerful connections being made between
schemas.

Multi-Sexnvsory Teaching Approaches

Ay v school, we understand that all childrew leauww inv different wavys.
Therefore, it is vitally important that we use different teaching
approaches acrosy Cwrriculuwm lessons. By providing opportunities for
children to-develop, and strengthen; their understanding of the
knowledge being taught, informatiow is presented to-children using
different sensovy approaches. By childven pawticipating in nmudii-
sensory activities, this will further encowrage an understonding of the
knowledge being tamght for all leawrners across the school.




OQur Curriculmmn Impact

It iy vital to- ensure that learning has taken place and knowledge iy
being embedded within o childr s long term memory as they progress
through their time at St Chad's Patchway Coft Primawy School. Across
the school;, curriculuwm leawrning iy assessed i av nuumber of different
wowys, as detailed below.

Cwrricluwmn Mindmapy

As previously suggested, curricudwm mindmapy enable teachers to-
identify what knowledge childrer at the beginning of o unit. However,
childres retwrn to-their curricuuwm mindmapy at the end of the unit to-
demonstrate the knowledge that they howe found out. This acty as o
formv of assessment for the teacher but also-as o celebration and
progression of leawrning that children howe formed thwoughout the unit.

Use of Retrieval Practice

Teachers regudawly plan to- complete retrieval practice opportunities for
the first 5-8 minutes of every Cuwrriculuwmn lesson. The use of plickers,
quigges and retrieval exercises helpsy childrven to-develop their meto-
cognition and enables teachers to- identify any misconceptions and to-
identify whether knowledge that has previously been taught has been
retained.

What are the different
parts of a plant called?
Last Unit
What are the different What splits the northern
continents called in the hemisphere from the l L l 1
world? southern hemisphere? S V mk% 4 4
Last Week
32 3 30 29 28 27 26 25
Name me an
environmental What are the | yhat are the
What is an | Impact of ﬁ"m‘: S'I':?‘ 3 eras in What is What does
What are the capital cities What are some of the How is Br| What happened | endoskeleton? | an eil spil What is _*[The Stone Age? a vertebrate? ‘ng:',""
e : ing ° 2 Hting? ?
of the countries in Great landmarks called in London? Rty blbsy metng
Britain called?
Last Lesson 7 18 20 What 2 22 What i uh p
What are at is it is at does a
= . e
the names Whatis | The equater? ) “aaes 1y When did gafass
of the 5 id  liaui is ige mean
ot are |9 solid, liquid vsed World War II
oceans? the two tropics  and gas? > begin?
called?
16 15 14 11 10 9
What date
How do our | did WWII wh "
s muscles end? ’ at are # What is What is the
Retrieval Practice -t hat | "romcrr e waar | o of the
a force? [the 7 continents?) . eycle? skeleton? | What are the
What is ve
P eras in the
Pyramid the oqtr? Stone Ager
1 3 4 sl 6 7 8
Can you
What are
What is a " What makes What is name me a
Name me 4 hunter ﬂ:ﬂ:":f:;'nm a bn_lmczd an w;“:h:"ﬁ,p,_‘c":d country in the
countries gatherer? diet? exoskeleton? northern
; plant? Mt Haven? d
in Europe w hemisphere?
isa
omplex sentence?




Floor Booky

tach class uses av floor book to-evidence the leawrning journey that has
taken place throughout each unit of wovk. The books awe filled withv
snapshoty of evidence from o range of different sowrces, such as from
high-quality project work to- school trips and visits.

Use of Tapestry

Tapestry iy used as owv evidencing tool across EYFS up to-Year 6. By using
Tapestry, it allows teachers to- demonstrate evidence of childrenwy
knowledge and understanding, when teaching thwough nmulditi-sensory
approaches.




